
 

TEACHER’S AND STUDENTS’ BELIEFS ON THE USE OF JIGSAW 

LEARNING STRATEGY FOR COOPERATIVE LEARNING IN ENGLISH 

LANGUAGE TEACHING 

 

SKRIPSI 

 

 

 

 

 

 

 

 

 

 

by 

Yuliana Putri Susanti 

Student Number: 81160013 

 

ENGLISH LANGUAGE EDUCATION DEPARTMENT  

FACULTY OF EDUCATION AND HUMANITIES  

UNIVERSITAS KRISTEN DUTA WACANA 

YOGYAKARTA 

2020

©UKDW



  

HALAMAN PERNYATAAN PERSETUJUAN PUBLIKASI  

SKRIPSI/TESIS/DISERTASI UNTUK KEPENTINGAN AKADEMIS  

  
Sebagai sivitas akademika Universitas Kristen Duta Wacana, saya yang bertanda tangan 

di bawah  ini:  

  

Nama  :   Yuliana Putri Susanti 

NIM  :   81160013 

Program studi :   Pendidikan Bahasa Inggris 

Fakultas  :   Fakultas Kependidikan dan Humaniora 

Jenis Karya  :   Skripsi 

   
demi pengembangan ilmu pengetahuan, menyetujui untuk memberikan kepada 

Universitas Kristen Duta Wacana Hak Bebas Royalti Noneksklusif (None-exclusive 

Royalty Free Right) atas karya ilmiah saya  yang berjudul:  

  

“JUDUL SKRIPSI/TESIS/DISERTASI”  

  

Dengan Hak Bebas Royalti/Noneksklusif ini Universitas Kristen Duta Wacana berhak 

menyimpan, mengalih media/formatkan, mengelola dalam bentuk pangkalan data 

(database), merawat dan mempublikasikan tugas akhir saya selama tetap 

mencantumkan nama kami sebagai penulis/pencipta dan sebagai pemilik Hak Cipta.  

  

Demikian pernyataan ini saya buat dengan sebenarnya.  

  
  

  Dibuat di         :  Yogyakarta 

  Pada Tanggal  :  16 Juli 2020 

  

    Yang menyatakan   

        

             

                        (Yuliana Putri Susanti)  

    NIM.81160013 

  

 

©UKDW



i 

 

 

 

TEACHER’S AND STUDENTS’ BELIEFS ON THE USE OF JIGSAW 

LEARNING STRATEGY FOR COOPERATIVE LEARNING IN ENGLISH 

LANGUAGE TEACHING 

 

SKRIPSI 

 

Presented as partial fulfillment of the requirements  

for the degree of Sarjana Pendidikan (S.Pd.) 

in English Language Education Department 

 

 

 

by 

Yuliana Putri Susanti 

Student Number: 81160013 

 

 

 

 

ENGLISH LANGUAGE EDUCATION DEPARTMENT 

FACULTY OF EDUCATION AND HUMANITIES  

UNIVERSITAS KRISTEN DUTA WACANA 

YOGYAKARTA 

2020 

©UKDW



ii 

 

 

 

APPROVAL PAGE 

 

 

The Skripsi written by 

Name : Yuliana Putri Susanti 

NIM : 81160013 

Title : Teacher’s and Students’ Beliefs on the use of Jigsaw Learning Strategy for 

Cooperative Learning in English Language Teaching 

 

 

has been approved for the Skripsi Defense. 

 

 

 

 

Yogyakarta, 2nd June 2020 

 

NIDN: 0504098902 

 

 

©UKDW



iii 

 

TEACHER’S AND STUDENTS’ BELIEFS ON THE USE OF JIGSAW 

LEARNING STRATEGY FOR COOPERATIVE LEARNING IN ENGLISH 

LANGUAGE TEACHING 
 

by 

Yuliana Putri Susanti 

Student Number: 81160013 

 

Defended before the Board of Examiners  

On 30 Juny 2020 

and Declared Acceptable  

 

Chairperson : Andreas Winardi, M.A.  

 

Examiner I : Adaninggar Septi Subekti, M.Sc.  

 

Examiner II : Lemmuela Alvita Kurniawati, M.Hum.  

 

 

Yogyakarta, 13 July 2020 

The Head of the English Language Education Department  

 

(Lemmuela Alvita Kurniawati, M.Hum.) 

©UKDW



iv 

 

 

 

STATEMENT OF ORIGINALITY 

 

 

 

I honestly declare that this Skripsi does not contain the work or parts of the work of 

other people, except those cited in the quotations and the references. 

 

 

 

 

 

 

Yogyakarta, 2nd June 2020 

Author 

 

Yuliana Putri Susanti 

81160013 

 

 

  

 

©UKDW



v 

 

 

 

ACKNOWLEDGEMENT 

 

First and foremost, I am grateful to the Almighty God for giving me the 

opportunity to complete this Skripsi. Next, I would like to express my deepest 

appreciation to my Skripsi advisor Ms Adaninggar Septi Subekti, M.Sc. for being a 

supportive advisor. She helped me a lot in writing this study, her encouragement, 

immense knowledge and insightful comments. The completion of this Skripsi could 

not have been accomplished without her support and guidance. I could not have 

imagined having a better advisor and mentor for my S.Pd. study. 

I wish to acknowledge the support and great love of my whole family for their 

constant moral support and mellifluous affection which helped me to finish this study. 

This work would not have been possible without their support and motivation.  

Finally, I would like to express my sincere gratitude to the whole family of English 

Language Education Department (ELED UKDW). I respectfully offer my thanks to all 

my incredibly talented lecturers for their constructive discussions and 

encouragement during this study work. I am also thankful to all my fellow classmates 

for their humors and light-heartedness during this time-consuming effort of mine. I 

honestly could not have had a better time with all the lovely people around me these 

past four years. I submit this thesis of mine with great humility and utmost regard. 

 

 

 

 

 

 

 

©UKDW



vi 

 

 

 

TABLE OF CONTENTS 

TITLE PAGE ................................................................................................................................................. i 

ADVISOR APPROVAL PAGE ............................................................................................................... ii 

SKRIPSI DEFENSE APPROVAL PAGE ........................................................................................... iii 

STATEMENT OF ORIGINALITY ....................................................................................................... iv 

ACKNOWLEDGEMENT .......................................................................................................................... v 

Abstract........................................................................................................................................ ix 

Intisari ............................................................................................................................................ x 

CHAPTER I. INTRODUCTION ............................................................................................................ 1 

1. Research background.................................................................................................................... 1 

2. Research questions ........................................................................................................................ 3 

3. Research objectives ....................................................................................................................... 3 

4. Research benefits ............................................................................................................................ 4 

CHAPTER II. LITERATURE REVIEW .............................................................................................. 5 

1. The implementation of jigsaw learning strategy as collaborative activities .......... 5 

2. Teachers’ and students’ beliefs on the use jigsaw learning strategy ........................ 7 

CHAPTER III. METHODS ..................................................................................................................... 9 

1. Research design ............................................................................................................................... 9 

2. Research participants ................................................................................................................. 10 

3. Research instruments ................................................................................................................. 11 

4. Data collection and data analysis ........................................................................................... 11 

5. Ethical consideration .................................................................................................................. 12 

6. Sequences of data collection and analysis .......................................................................... 13 

CHAPTER IV. RESULTS AND DISCUSSIONS ............................................................................. 14 

Research question 1: To what extent do university teachers use jigsaw learning 

strategy in the classroom? .................................................................................................................. 14 

©UKDW



vii 

 

 

 

Research question 2: To what extent is students’ participation in the jigsaw learning 

activity? ...................................................................................................................................................... 16 

Research question 3: What are teachers’ and students’ views on the use of jigsaw 

learning strategy for cooperative learning? ........................................................................ 17 

CHAPTER V. CONCLUSION ............................................................................................................... 23 

1. Summary .......................................................................................................................................... 23 

2. Implications and contributions ............................................................................................... 23 

3. Limitations ....................................................................................................................................... 24 

4. Future studies ................................................................................................................................ 24 

REFERENCES ........................................................................................................................................... 26 

APPENDICES............................................................................................................................................ 33 

Appendix 1. Observation checklist .................................................................................................. 33 

Appendix 2. Interview guideline checklists ................................................................................. 35 

Appendix 3. Surat keterangan revisi …………...……………………………………………………….37 

Appendix 4. Consultation form ………………………...…………………………………………………38 

 

 

 

 

 

 

 

 

 

 

 

©UKDW



viii 

 

 

 

  LIST OF TABLE AND FIGURE 

 

List of Figure 

Figure 1. Sequence of data collection and analysis .................................................................. 13 

List of Figure 

Table 1. Emerging themes on the participants’ views on the use of jigsaw learning in 

class. ............................................................................................................................................................. 17 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

©UKDW



ix 

 

 

 

Abstract 

 

Susanti, Y.P. (2020). Teacher’s and students’ beliefs on the use of jigsaw learning 

strategy for cooperative learning in English language teaching. (Unpublished 

Undergraduate Thesis). Universitas Kristen Duta Wacana, Yogyakarta, Indonesia. 

 

The aim of the study is to investigate teacher’s and students’ beliefs on the use of 

jigsaw learning strategy. This study used qualitative methods by conducting an 

observation and interviews. Online interviews were conducted involving four 

students and their teacher based on the classroom observation results. The result of 

the observation was more complex than it appeared as some students mentioned that 

their participation in jigsaw activity was not the same as how they felt about it. 

Further, three themes were found from the interviews with the teacher and students 

about their views on jigsaw learning strategy. Students’ previous learning influenced 

their participation in jigsaw activities, teacher’s expectation improved students’ 

participation in jigsaw learning, and jigsaw learning was helpful but its degree of 

success depended on students’ performance. It could be concluded that the views of 

the teacher and students on the use of jigsaw learning were positive. Based on the 

results, students’ participation of jigsaw learning applied in the classroom was 

effective. However, they noticed some weaknesses as jigsaw learning was not fully 

succeeded. The major findings of this study support the use of jigsaw learning strategy 

in higher education level.  

Keywords: teacher’s and students’ beliefs, jigsaw learning strategy, cooperative 

learning. 
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Intisari 

 

Susanti, Y.P. (2020). Teacher’s and students’ beliefs on the use of jigsaw learning 

strategy for cooperative learning in English language teaching (Unpublished 

Undergraduate Thesis). Universitas Kristen Duta Wacana, Yogyakarta, Indonesia. 

 

Tujuan dari penelitian ini menyelidiki sudut pandang dari seorang dosen dan 

mahasiswa mengenai strategy jigsaw learning untuk cooperative learning di sebuah 

universitas di Indonesia. Penelitian ini menggunakan metode kualitatif dengan 

melakukan observasi dan wawancara. Wawancara dilakukan secara online dengan 

dosen kelas dan empat mahasiswa yang terpilih berdasarkan hasil observasi kelas. 

Hasil dari obervasi kelas menunjukkan bahwa mahasiswa tidak sepenuhnya 

berpartisipasi seperti yang terlihat. Kemudian, hasil dari wawancara bersama dengan 

dosen dan mahasiswa menghasilkan tiga tema mengenai sudut pandang dari guru 

dan mahasiswa tentang penerapan jigsaw learning di kelas. Pengalaman 

pembelajaran siswa sebelumnya mempengaruhi partisipasi mereka dalam kegiatan 

jigsaw, harapan guru meningkatkan partisipasi siswa dalam jigsaw learning, dan 

jigsaw learning sangat membantu tetapi tingkat keberhasilannya tergantung pada 

kinerja siswa. Dapat disimpulkan bahwa pandangan guru dan siswa tentang 

penggunaan jigsaw learning bervariasi. Namun, mahasiswa juga menemukan 

beberapa kelemahan jigsaw learning. Secara menyeluruh, penelitian ini menunjukkan 

bahwa penggunaan jigsaw learning di mendukung pembelajaran di perguruan tinggi. 

Kata Kunci: sudut pandang, jigsaw learning, strategy, ‘cooperative learning’
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CHAPTER I 

INTRODUCTION 

There are four subheadings that will be discussed in this chapter: research 

background, research questions, research objectives, and research benefits. 

1. Research background 

Teaching English as a second language is challenging for some teachers. Every 

teacher has their own beliefs on what strategy that they use in order to help their 

students in learning English (Biesta et al., 2015). Jigsaw learning strategy, specifically, 

is one of the learning strategies that is used to build a cooperative learning in order 

to learn English as a foreign language. According to Mengduo and Xiaoling (2010), 

there are five principles for jigsaw strategy such as: positive interdependence, face-

to-face promote interaction, individual and group accountability, interpersonal skills, 

and group processing. In other words, the use of jigsaw learning strategy is requiring 

students to be involved with each other that also indicates students’ collaboration in 

the classroom. Mengduo and Xiaoling (2010), stated that the use of jigsaw learning 

strategy helps students to develop their teamwork skill which can be one of strategies 

to build a cooperative learning in the classroom activity. In this era, building a 

cooperative learning in the classroom is very important especially in English language 

teaching (Altun, 2015).  

There are four skills in C’s of 21st century learning such as critical thinking, 

creativity, collaboration, and communication. Cooperative learning constitutes the 

“collaborative” part of 21st century learning (Altun, 2015). Students nowadays are 

likely being unhappy to have a group work (Felder & Brent, 2001). However, in order 

to prepare them to face 21st century era, they have to be ready with cooperative 

learning which include putting them in a group work. According to jigsaw learning 

strategy procedures by Mengduo and Xiaoling (2010) that includes group processes 

and face-to-face promotive interaction students are experiencing cooperative 

learning. It is shown by cooperative learning activity that requires students to 

communicate in group work (Altun, 2015). Especially in learning English, students 

might have different interest as they have different background knowledge and 

capability of certain subject (Heddy et al., 2016). Thus, having a group work activity 
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in jigsaw learning students can share and collaborate with other students that have 

different interest. This phenomenon also gives impact on the teachers’ beliefs toward 

the use of jigsaw learning strategy in English language teaching. By knowing students’ 

interests, teachers might have their own views on how they will handle the students. 

Borg and Al-Busaidi (2011) stated that teachers’ views also give impact on the way 

they apply a certain strategy in teaching.  

Furthermore, there are also some studies about the implementation of jigsaw 

learning strategy in other countries (e.g. Dansereau, 2014; Doymus, 2008; Raymond 

& Choon, 2017). Doymus' (2008) study investigating 36 undergraduate students in 

Turkey, which found students’ higher achievement from jigsaw learning. Mengduo 

and Xiaoling's (2010) study in the past few decades in China found that the 

implementation of jigsaw has significantly improved students’ performance. A study 

about teachers’ beliefs also has been conducted by Phipps and Borg (2009) in Turkey. 

They found out that teachers’ beliefs have to be included to see whether the classroom 

builds a good atmosphere in engaging students’ performance or not. Therefore, these 

issues about teachers’ beliefs and jigsaw learning strategy showed positives impact 

toward students’ performance. In other words, both studies about teachers’ beliefs 

and jigsaw learning strategy showed that these issues are important. Thus, 

conducting study about teachers’ beliefs on the use of jigsaw learning strategy for 

cooperative learning is important. 

Furthermore, this research was conducted in an English education department 

major in Indonesia context. Moreover, studies about jigsaw learning strategy in 

Indonesia are not totally new (e.g. Indriwati, Susilo, & Hermawan, 2019; Marhamah 

& Mulyadi, 2013; Suendarti, 2017). These studies participants are from various level 

of education. Marhamah and Mulyadi (2013) for example, conducted a study about 

the effect of jigsaw learning strategy as cooperative instruction involving 52 second-

year undergraduates’ students of Islamic education department in university of 

Jakarta. Next, Suendarti's (2017) conducted study on jigsaw learning model on the 

ability of resolution natural science involving 60 students of junior high school grade 

VII. Therefore, what makes this study different is because the students’ participants 

are from English language education major. As jigsaw learning considered as 

©UKDW



3 

 

collaborative learning  (Altun, 2015), it may be important to see their views toward 

the implementation of jigsaw learning strategy as they would be a future teacher. 

As the purpose of the study is to gain deeper perspective of the teacher’s and 

students’ beliefs on the use of jigsaw learning strategy, the use of qualitative methods 

is highly recommended (Borg & Al-Busaidi, 2011; Phipps & Borg, 2009; Richards et 

al., 2001). However, some studies especially in Indonesia mentioned previously used 

quantitative methods. To the best of my knowledge, this study is the first study in 

Indonesia that will be investigating teacher’s and students’ beliefs used qualitative 

methods. Therefore, it may be important to explore participants’ experiences in depth 

through their viewpoints. By using qualitative method, the study tends to gain more 

participants’ opinion, views and background knowledge about jigsaw learning 

strategy applied in the classroom.   

2. Research questions 

Considering the rationales of the research stated previously the following 

research questions are addressed in the present study: 

a. To what extent do university teacher use jigsaw learning strategy in the 

classroom? 

b. To what extent is students’ participation in jigsaw learning activity in the 

classroom?  

c. What are teacher’s and students’ views on the use of jigsaw learning strategy 

for cooperative learning? 

3. Research objectives 

The study intends to investigate: 

a. To what extent university teacher uses jigsaw learning strategy in the 

classroom. 

b. To what extent students participate in the jigsaw learning activity. 

c. Teacher’s and students’ views on the use of jigsaw learning strategy for 

cooperative learning in English language teaching. 
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4. Research benefits 

This study, hopefully, can be beneficial for teachers and researchers: 

a. Teachers 

As this study will be presenting teacher’s and students’ viewpoints on jigsaw learning, 

teachers may use the results to evaluate their use of jigsaw learning in the classroom. 

The results may give reference to things that need to improve and also how to make 

the instruction more effective.  

b. Researchers 

Firstly, as this study is the first study on teacher’s and students’ beliefs on the use of 

jigsaw learning that uses qualitative methods, it could introduce researchers the 

strength of qualitative methods. Secondly, to the best of my knowledge, this study is 

the first study that is investigating about teachers and students of English language 

education department beliefs on the use of jigsaw learning in Indonesia. Thus, there 

is a possibility that the results of the study may open a broader approach to research 

questions. 
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CHAPTER V 

CONCLUSION 

1. Summary 

Based on the purpose of the study, qualitative methods were used by conducting 

observation and interviews. The observation result was quite complex as it showed 

different views with the result of interviews. Students were considered as active 

learners in the observation, while during the interviews they stated that they were 

not as active as they seem. Further, three themes were found from the interviews 

using thematic analysis such as participants’ previous learning experiences as passive 

learners reduced the quality of jigsaw learning activities, teacher’ expectation 

improved students’ participation in jigsaw learning activities, and the 

implementation of jigsaw was helpful but its degree of success depended on 

individual student’s performance.  

Students’ previous learning as a passive learner affecting their quality of 

participating jigsaw learning because in jigsaw, they were required to be independent 

learners by reading the material at home. However, the second theme stated that 

teacher’ expectation improved their participation in jigsaw learning. Students 

admitted that by knowing the expectation, they got the ideas of what skills they were 

supposed to develop during the course. Lastly, as the degree of success in jigsaw 

learning depended on every student performance, it could be suggested that each 

student performs well in jigsaw learning activities. 

2. Implications and contributions 

With regard to the present study’s findings which overall suggested an evaluation 

on jigsaw learning strategy, teachers may asses the use of jigsaw learning.  Based on 

the result of interview with the students that they did not use the time well for 

discussion, teacher may need to evaluate their use of jigsaw learning strategy. The 

result showed that teacher and students agreed the implementation of jigsaw in 

classroom had some weaknesses, however, it was still good to be applied as students 

need to familiarize themselves to be independent learners. In regard to the present 

study’s findings which pointed out the good side and weaknesses of jigsaw learning 
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strategy, teachers may consider their use of a certain learning strategy. They may 

combine another learning technique to minimize the weaknesses.  

As this study firstly used qualitative method in conducting research on teacher’s 

and students’ beliefs on the use of jigsaw learning strategy in ELT, the results may be 

important as references for further study in the field. The results may introduce the 

strength of qualitative methods in teachers’ and students’ beliefs field study. 

Primarily investigated views on jigsaw learning by English language education 

students, the results may open a broader approach to research questions. 

3. Limitations  

As the study finished there are several limitations found. Because I used 

qualitative, despite its ability to gain deeper information, the result of the study 

cannot be generalized. What was found in this study might not be the same in the 

other place even though with the same context and topic. Next, informed consent form 

was not distributed to students as the participants of this study. It was because 

interviews were done online. The reason why the interviews were conducted online 

because the interviewer and interviewees stayed in distance locations. Thus, the 

suggestion for future study always distributes an informed consent form for all 

participants to implement ethical considerations. In addition, because the interviews 

were conducted online, there were some obstacles in it such as unstable signal, 

unclear voice, and connection problem. Thus, the suggestion for future study is 

conducting face-to-face interviews will be better. Lastly, as this study is the first study 

about teacher’s and students’ beliefs on the use of jigsaw learning in English language 

teaching context, it was difficult to find the literature review studies. Therefore, some 

sources were not from English language teaching context.  

4. Future studies 

Furthermore, there are several suggestions for future studies in the field of jigsaw 

learning strategy. First, as students’ previous learning experiences as passive learners 

reduced the quality of jigsaw learning strategy, researchers may further investigate 

how can students’ previous learning experiences affect learning strategy. Qualitative 

methods are suggested to gain deeper information because every student might have 

different background knowledge. Next, it was found that teacher’s expectation 
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improved students’ participation in jigsaw learning activities. However, the analysis 

on teacher expectation may not be depth as it was not the focus of the study. Thus, 

conducting further study on teachers’ expectation might be recommend.  
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